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This booklet is aimed at ELT professionals, including curriculum planners, materials writers and teachers. It will
help you make decisions about which English language points are suitable for learning, teaching or assessing at
each level of the Common European Framework of Reference (CEFR; Council of Europe 2001).

Section 1 explains what English Profile is whilst sections 2, 3 and 4 describe how Grammar, Functions and
Vocabulary are being researched in English Profile, together with a summary of the latest findings in all three
research strands. Section 5 suggests how you can use these resources and section 6 describes where the
information in English Profile comes from and how reliable it is. Section 7 explains where you can access more
information and resources and how you can get involved with the ongoing development of English Profile,
followed by the key references for English Profile research to date and a list of current English Profile Network
members.
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1 What is English Profile?

The aims of English Profile are:

 To set up and manage a collaborative programme of interdisciplinary research to produce Reference Level
Descriptions for English linked to the general principles and approaches of CEFR.

 To provide a core set of reference tools for practitioners working in English language education.

English Profile is a long term, collaborative programme of interdisciplinary research whose goal is to transpose the
Common European Framework of Reference for the English language (CEFR; Council of Europe 2001) and for
teaching and assessment purposes where English is the language being learned. The intended output is a ‘profile’
of English language learners in terms of the six proficiency bands of the CEFR A1 to C2 (see Saville & Hawkey
2010). The English Profile Programme will do this by providing Reference Level Descriptions for English to
accompany the CEFR. These descriptions cover what learners know and can do in English at each of the six CEFR
levels. English Profile is registered with the Council of Europe and is managed by a core group of collaborators at
the University of Cambridge.

The research being carried out at the heart of the English Profile Programme is innovative, providing measurable,
evidence based answers to important questions about how people acquire English and how they can improve their
skills. As well as adding to our understanding of language learning, the English Profile Programme is producing
practical outcomes that can be used in the development of curricula, course materials, teaching guides and
assessment systems. This publication traces progress and outcomes in three main current areas of research for
English Profile: the grammatical, functional and lexical features of learner English. But English Profile will also
describe learner English at each CEFR level in other linguistic areas, including aspects of spoken language such as
pronunciation.

An innovative feature of English Profile, distinguishing it from previous work in this field, is that research is based
on electronic corpora of learner data, including the largest annotated corpus of English language learner test
output in the world: the Cambridge Learner Corpus. This approach is producing results which can be empirically
measured and which are not predictable from current language learning theories alone. Researchers are also
starting to focus on the impact of different first languages, learning contexts and the effects of language transfer
on learning at the different CEFR levels (A1 to C2).

A steadily growing number of academics, government advisors and educationalists make up the English Profile
Network. Network Partners contribute directly to the development of English Profile by providing access to data or
contributing to work in progress through participation in workshops and seminars.

In summary, English Profile provides essential information for curriculum planners, teachers, materials writers, test
developers and researchers. The English Profile Programme aims to provide these ELT professionals with
resources, information and events, including:

 English Vocabulary Profile (EVP) – a rich online vocabulary database by CEFR level

 English Grammar Profile – a database of grammatical structures by CEFR level (under development)

 English Functions Profile – a database of real English examples for various functions in different contexts by
CEFR level (under development)

 English Profile Glossary – an online glossary including concise definitions of key EP terminology

 English Profile Journal – on online peer reviewed journal for EP related research

 The English Profile Studies series – launched in 2011 this series is dedicated to reporting different aspects of
research and development related to the EP Programme

 Word of the Week email updates based on the EVP

 English Profile Network community website, www.englishprofile.org
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 Presentations at international education, applied linguistics and language testing conferences, e.g. IATEFL,
AILA, LTRC

 Regular EP Research Seminars (annually in Cambridge), EP Network Seminars (twice a year outside the UK) and
other workshops.

For the latest information about English Profile and news of future events, workshops and publications, see
www.englishprofile.org

Who has developed English Profile?

The founding partners are:

Research is led by Cambridge ESOL and Cambridge University Press, with contributions from the Research Centre
for English and Applied Linguistics and the Cambridge Computer Laboratory.1

Cambridge University Press and Cambridge ESOL are the main funding partners in English Profile. In addition,
English Profile has a growing number of Network Partners, including universities, schools, language training
centres and government departments, as well as individual researchers and specialists (see Section 9).

The development of the CEFR

The Common European Framework of Reference for Languages is a common framework of language ability divided
into six main levels ranging from beginner to advanced. It appeared in its published form in 2001, ten years after
the Rüschlikon Conference of 1991 which concluded that a "common framework of reference" of this kind would
be useful as a planning tool to promote "transparency and coherence" in language education. In the decade since
its publication this ambition has been achieved to a large extent and the document itself has been translated into
37 languages, widely disseminated in Europe and in parts of Asia and Latin America (see Little 2007 for an
overview). It is important to remember, however, that the CEFR in that format was intended to be "a work in
progress" rather than the finished article.

The CEFR was therefore envisaged as a planning tool which could provide a “common language” for describing
objectives, methods and assessment in language teaching, as put into practice in diverse contexts for many
different languages. It was to facilitate the development of syllabuses, examinations, textbooks and teacher
training programmes, and in particular, to stimulate reflection and discussion. As the CEFR authors themselves
emphasise in their Notes for the user:

We have NOT set out to tell practitioners what to do or how to do it. We are raising questions not answering
them. It is not the function of the CEF to lay down the objectives that users should pursue or the methods they
should employ. (Council of Europe 2001: xi)

                                                 
 
1 Part of the Department of Theoretical and Applied Linguistics from August 2011.
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The six reference levels have been particularly influential and have generated a great deal of discussion in the
fields of curriculum development, language teaching, and especially in assessment (see Coste 2007). The levels are
described through the six level Global Scale (A1 to C2) and the Illustrative Descriptors that can be applied to the
learning and teaching of any language. Table 1 presents the Global Scale descriptors for the six main CEFR levels,
showing how the CEFR is a general document that needs to be further specified and contextualised for each area
of use.

Table 1: Global Scale descriptors for CEFR levels (Council of Europe 2001: 24)

C2 Can understand with ease virtually everything heard or read. Can summarise
information from different spoken and written sources, reconstructing arguments
and accounts in a coherent presentation. Can express him/herself spontaneously,
very fluently and precisely, differentiating finer shades of meaning even in more
complex situations.

P
ro
fi
ci
en

t
U
se
r C1 Can understand a wide range of demanding, longer texts, and recognise implicit

meaning. Can express him/herself fluently and spontaneously without much obvious
searching for expressions. Can use language flexibly and effectively for social,
academic and professional purposes. Can produce clear, well structured, detailed text
on complex subjects, showing controlled use of organisational patterns, connectors
and cohesive devices.

B2 Can understand the main ideas of complex text on both concrete and abstract topics,
including technical discussions in his/her field of specialisation. Can interact with a
degree of fluency and spontaneity that makes regular interaction with native
speakers quite possible without strain for either party. Can produce clear, detailed
text on a wide range of subjects and explain a viewpoint on a topical issue giving the
advantages and disadvantages of various options.

In
d
e
p
en

d
e
n
t
U
se
r

B1 Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise
whilst travelling in an area where the language is spoken. Can produce simple
connected text on topics, which are familiar, or of personal interest. Can describe
experiences and events, dreams, hopes & ambitions and briefly give reasons and
explanations for opinions and plans.

A2 Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a
simple and direct exchange of information on familiar and routine matters. Can
describe in simple terms aspects of his/her background, immediate environment and
matters in areas of immediate need.

B
as
ic
U
se
r

A1 Can understand and use familiar everyday expressions and very basic phrases aimed
at the satisfaction of needs of a concrete type. Can introduce him/herself and others
and can ask and answer questions about personal details such as where he/she lives,
people he/she knows and things he/she has. Can interact in a simple way provided
the other person talks slowly and clearly and is prepared to help.

The CEFR reference levels and illustrative descriptors (exemplified in Table 1) were intended to be used for the
organisation of learning and teaching within educational systems. These levels and descriptors were to provide a
communication tool to assist ELT practitioners in practical ways, having been selected and synthesised from
existing scales which had been developed and operationalised in many diverse contexts. The CEFR itself,
representing forty or more years of work by the Council of Europe Modern Languages Division, builds on earlier
studies of levels of language competences such as Threshold Level (van Ek 1975; van Ek & Trim 1998b), Waystage
and Vantage Levels (van Ek & Trim 1998a; 2001).
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However, although the CEFR is an intuitively helpful descriptive scheme for researchers, curriculum designers,
teachers, teacher trainers, and language testers, in many cases the existing scales and related descriptors have not
proved to be operationally adequate as they stand. The details are not specific enough to help these professionals
make decisions about language teaching and testing. So, while the CEFR can act as a focal point for reference
purposes, it must remain open to further development. In other words, the CEFR is not the finished article but
needs to be adapted or developed further for each specific context in which it is to be used. John Trim, one of the
“fathers” of the CEFR, and now Council of Europe observer to the English Profile Programme and an active
member of the growing EP team, summarises this situation succinctly:

Overall, the apparatus of level description in the CEFR is rich and well differentiated for different purposes and
users. Even so, experience over the past decade has shown that for high stakes purposes, particularly the valid
and reliable calibration of qualifications and the tests and examinations leading to their award, the CEFR
cannot be used as a ‘stand alone’ document. Indeed, it is probably impossible for any such document to be so
used. (preface to Green 2011: xi)

Importantly the CEFR is neutral with respect to the language being learned. This means that the users have to
decide what actually gets taught or assessed in terms of the linguistic features of a specific language at each of the
common reference levels. To ensure that the framework is used appropriately and can be adapted to local
contexts and purposes, the Council of Europe has encouraged the production of instruments and support
materials to complement the CEFR. These instruments (sometimes known as the CEFR toolkit) include Reference
Level Descriptions (RLDs) for national and regional languages. RLDs seek to provide language specific guidance for
users of the Framework; the aim is to “transpose” the Framework descriptors that characterise the competences
of users or learners at a given level into the linguistic material which is specific to a given language (i.e. grammar,
lexical items etc.) and considered necessary for the implementation of those competences. In providing a
description of the language across all six levels, the grammatical and lexical progression which is central to the
learning of that language can be addressed more precisely within the Framework concept. The RLDs represent a
new generation of descriptions which identify the specific forms of any given language (words, grammar, etc.) at
each of the six reference levels which can be set as objectives for learning or used to establish whether a user has
attained the level of proficiency in question.

To assist the teams in developing RLDs for their own languages, the Language Policy Division of the Council of
Europe produced a general Guide for the production of RLDs which was discussed at a seminar held in Strasbourg
in December 2005 (see Council of Europe website for details). Projects representing seventeen languages were
presented, including a proposal for English put forward by the University of Cambridge (represented at the
meeting by Cambridge ESOL). This proposal subsequently became known as the English Profile Project, which, in
turn, became the English Profile Programme in 2008.
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The English Profile Programme – the CEFR for English

A major objective of the EP Programme is to analyse language produced by learners of English in order to throw
light on what they can and can't do with the language at each of the Common European Framework of Reference
levels, for example, in using the grammar and lexis at their disposal. The founder members of the EPP first met in
Cambridge in mid 2005 to discuss the possibility of setting up an RLD project for English. Participating in those
discussions were several departments of the University of Cambridge (Cambridge ESOL, Cambridge University
Press, the Research Centre for English and Applied Linguistics and the Computer Laboratory), together with
representatives from the British Council, English UK, and the University of Bedfordshire (Centre for Research in
English Language Learning and Assessment).

As a result of those meetings, the English Profile Project was established by a core group of partner organisations
in 2005 to with the aim of making the CEFR more specifically explicit with regards to English language learning,
teaching and assessment. The core group was extended to create an English Profile Network from 2008 onwards
(see pages 63 64 for a list of EP Network Partners). Coordination of the Programme is based at the University of
Cambridge and involves interdisciplinary collaboration between different departments.

From an early stage the English RLDs were intended to be innovative with an emphasis on empirical research
rooted in data (such as learner corpora), and the collection of representative samples of learner language which
could be used to explore language development across the reference levels. This has involved collaborators from
the EP Network in different parts of the world who can supply samples of speaking and writing produced by
learners. It is an aspect of the project which has received external funding by the European Commission and is now
well underway (see the EU funded English Profile Network project members on page 64).2 It has also required
technical resources in developing new electronic corpora and analytical techniques so that the samples of learner
language can be stored, accessed and analysed effectively.

Given the interdisciplinary nature of the research being undertaken, research teams are engaged in parallel and
simultaneous investigations on a set of related research questions, observing them from different angles. This
English Profile publication brings together findings from three areas of investigation – grammar, language
functions and vocabulary (see Sections 2 4).

“Profile” is a suitable name for the intended outputs of this
programme of research. A profile is dictionary defined as ‘a vivid
outline of the most outstanding characteristics of the subject’
(Webster’s). English Profile does indeed seek to specify the
“outstanding characteristics” or, in our terms, the criterial features
validated by empirical research that distinguish each proficiency
level of learner English, from A1 to C2. Criterial features are
linguistic properties that are distinctive and characteristic of each
of the levels. They are not meant to capture all language features
that a learner uses at a certain level but to distinguish a level from
adjacent higher and lower levels. Criterial features describe
changes from one level to the next, and hence are important for
both practitioners and theoreticians to know about. This approach
is dealt with comprehensively in Hawkins and Filipovi (2011) and
also in Hawkins and Buttery (2009, 2010) and Salamoura and
Saville (2009, 2010).

                                                 
 
2 The EP Programme is endorsed by the Council of Europe, and has been funded by the European Commission.

Defining criteriality:

“Criteriality” means that the language
features concerned serve as a basis for
distinguishing one proficiency level from
another.

'The units of currency for English Profile
descriptions of the language levels will be
grammatical, lexical and functional
exponents derived empirically as criterial
for the levels concerned'.
(Saville & Hawkey 2010: 4)

English Profile Glossary 
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The empirical approach makes use of learner data, especially samples of writing and speech produced by learners
at different levels of proficiency. The analysis of these data has produced informative results about the language of
learners and has added to our understanding of how the grammar and lexis of English is learned by different
groups of learners. In addition to a focus on traditional grammatical and lexical features, psycholinguistic factors
have also been taken into account, including the effects of language transfer (i.e. the impact of different first
languages and learning contexts) on language learning. It is worth noting that some of the results would not
always be predicted from language acquisition theories or anticipated by researchers using experience and
intuition alone, proving the validity and usefulness of an empirical approach that has real data at its core.

The Cambridge Learner Corpus (CLC) has been central to this work to date. The CLC consists of learners' written
English from the Cambridge ESOL examinations covering the ability range from A2 to C2, together with meta data
(including gender, age and first language) and evidence of overall proficiency based on their scores for the other
skills components (typically reading, listening and speaking) which currently contains around 45 million words. The
table below shows the six CEFR levels A1 C2 and their link to the Cambridge English suite of exams testing General
English which have been at the heart of EP research to date.3

The demographic information about the learners within the CLC allows researchers to compare different L1
learners with respect to the English that they produce. While lexical analysis has been carried out for many years
by researchers in Cambridge ESOL and Cambridge University Press, error coding and parsing of the corpus have
extended the kinds of analysis which can be carried out and have allowed the research teams to investigate a
wider range of English language features (see Nicholls 2003 on the error coding system which has informed EP
research). A computational strand of research was introduced into the EPP at the outset and the CLC has been
tagged and parsed using the Robust Accurate Statistical Parser (RASP) by researchers in the Computer Laboratory
under the supervision of Professor Ted Briscoe (Briscoe, Carrol & Watson, 2006). The error coding and the parsing
means that sophisticated kinds of grammatical analysis are also possible and are an exciting current focus of
research. See the English Grammar Profile section for a fuller description of the CLC.

In addition to describing the "real language" used by learners, English Profile has sought to investigate the learning
dimension and to connect the empirical work with relevant SLA and linguistic research. In particular EP researchers
are interested in "how learners learn English" and how different learning factors interact under various contextual
conditions. They have begun to address questions such as:

 How do the different kinds of criterial features (lexical semantic, morpho syntactic, syntactic, discourse,
notional, functional, etc.) interrelate and cluster together to define learner profiles in English? Which linguistic
features realise which language functions across the CEFR levels?

                                                 
 
3 See www.CambridgeESOL.org/exams for a range of exams to meet different needs, including professional and
academic purposes.  
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 How does the profile of the learner vary depending on their L1? What are the pedagogical implications of such
L1 effects for the learning, teaching and assessment of English?

 Which criterial features can be used as diagnostics of proficiency at the individual learner level?
 What are the similarities and differences between adult and young learners of English developmentally and at

each stage of learning?
 How does learning to speak differ from learning to write/type? What determines communicative success and

comprehensibility in these two language modes?
 What is the role of learner and learning strategies?
 How do all the previous factors interact during language learning? How do they predict likely versus less likely

patterns of learner output? What type of learning model can accommodate these multi factor interactions
that underpin language learning?

The emerging performance patterns are informative for our understanding of second language acquisition (SLA),
e.g. the order of acquisition of linguistic features and the interaction of factors such as frequency and transfer
from the first language. Just as EP findings can contribute to new aspects of theory and provide useful insights for
developing a model of L2 acquisition, SLA and other linguistic theories inform EP research in this and other areas.

In summary, English Profile has begun ‘a systematic and empirically based approach to specifying more precisely how
the CEFR can be operationalised for English, and this in turn will lead to better and more comprehensive illustrative
descriptors … . In this way the CEFR will become the really useful tool that it was intended to be’ (Milanovic 2009: 5).
 
Description or Prescription?

Can English Profile provide a definitive set of RLDs that should be learnt, taught or assessed at each level? The
answer is ‘no’ as this is not the intention of the Programme, which seeks to describe rather than prescribe. The
exact choice of language points that suit a particular course of study or other purpose will depend on a range of
factors, such as:

 the level and range of levels of learners on the programme

 the age and educational background of the learners

 their reasons for learning English

 their areas of interest

 their first language

 their experience of learning English so far

 other sources of input and opportunities to practise English.

The ELT professional will need to weigh these factors up in making decisions about what to include in a course.
English Profile aims to provide resources to help those decisions, including examples of curricula that have been
drawn up using EP resources.

How can teachers and learners benefit from English Profile?

There is likely to be a widespread impact on English language teaching and learning in general through the support
English Profile will give to those people who plan curricula, produce learning materials and design English language
tests. English Profile aims to help them to judge better what language to include at each level of learning. These
improvements should increase the relevance and efficiency of language learning. Individual teachers can access
English Profile resources directly if they want to get more information about what is suitable for their learners at
each CEFR level, see Section 5 for some ideas and examples.

We present below the main findings from research to date in the areas of Grammar, Functions and Vocabulary.
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2 The English Grammar Profile

As mentioned above in the section on the development of the CEFR, the CEFR distinguishes six levels of proficiency
in terms of functions, that is the different uses to which language can be put and how learners learn to use
language in different ways as they master a second (or subsequent) language. The CEFR does this by providing
illustrative descriptors in the form of Can Do statements (given in Table 1 above), for example, A2 level learners
‘Can understand sentences and frequently used expressions related to areas of most immediate relevance’
whereas at the next level up, B1, learners ‘Can understand the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure, etc’.

These illustrative descriptors do not provide any language specific details about the grammar and lexis that are
characteristic of each proficiency level as the CEFR’s authors intended it to be neutral with respect to the L2 being
acquired so as to be widely compatible across European languages, for example allowing a given level of
proficiency in L2 German to be comparable with a corresponding level in L2 French or English. The CEFR is
therefore deliberately “underspecified” with respect to key linguistic features that teachers or assessors look for in
a learner’s L2 production when they seek to assign a particular proficiency level (see Milanovic 2009). Learners can
perform any of the functions in the CEFR’s illustrative descriptors by using a wide variety of grammatical
constructions and words, and the ability to "do" the task does not indicate precisely how a learner does it or with
what grammatical and lexical properties of English (or of another target language).

With respect to grammar the EP Programme aims to provide reference level descriptions (RLDs) that include
grammatical and lexical details of English to extend the CEFR’s functional characterisation of the different levels,
primarily using the Cambridge Learner Corpus (CLC). This is done via criterial features, defined on page 6 and
further exemplified below, which is central to the approach taken within the EP Programme to specify the
reference levels for English.

The basic idea behind the criterial features concept is that there are certain linguistic properties that are
characteristic and indicative of L2 proficiency at each level, on the basis of which teachers and examiners make
their practical assessments (alongside the extent to which a learner fulfils the communicative functions required
by the activity undertaken). In the area of grammar, English Profile aims to establish which grammatical features
distinguish learners at each level of the CEFR, in other words what structures are used, for example, by students at
B1 level but are not fully acquired by learners at A2 level and, similarly, what structures do B1 learners not appear
to master until they have progressed to B2 level. The explicit identification of these distinguishing properties for
grammar and lexis will add the necessary specification of linguistic features to the CEFR's functional descriptors for
each of the levels. For grammar this will have considerable practical benefits for the learning, teaching and
assessment of English, together with associated materials development and curriculum planning activities.

In what follows, we provide a description about what learners know in terms of grammar at A2, B1, B2, C1 and C2
levels on the basis of a list of linguistic features we have identified as being “criterial”, i.e. indicative of these levels.
We should note that criterial features are linguistic properties that are not meant to capture all language features
that a learner uses at a certain level but distinguish a level from adjacent higher and lower levels. In the area of
grammar, we focus on two types of criterial features (Hawkins & Buttery 2009, 2010; Hawkins & Filipovi 2011):

(i) correct linguistic properties of English that have been acquired at a certain level and that generally persist at
higher levels (see Tables 2 7)

(ii) incorrect properties or errors, that occur at a certain level or levels and with a characteristic frequency (see
Tables 8 11).

Both the presence or absence of the errors, and especially their characteristic frequency, can be criterial for a
level. It should also be emphasized, though, that no single feature can be criterial or distinctive for a whole level;
only clusters of features have the potential to be criterial for a level.
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The details of the relationships between structures and CEFR level have been identified by careful analysis of the
Cambridge Learner Corpus (CLC),which has, so far, been the most important data source for English Profile
Grammar researchers. The CLC is a large collection of exam scripts written by students taking Cambridge ESOL
English exams around the world and has been collected since the early 1990s in a collaborative project by
Cambridge University Press and Cambridge ESOL. It grows each year by around 3 million words, and currently
contains:

 over 45 million words from more than 200,000 learners

 over 333,000 exam responses

 all CEFR levels

 138 first languages

 English from learners in 203 countries.

The CLC has some important features which are not found in other L2 learner corpora, including the nature of its
raw data, its size and structure, and how the material has been error coded, tagged and parsed. The exam scripts
have been systematically categorised by their CEFR level according to reliable information captured during the
examination process together with a large amount of demographic information about the learners, including their
L1, age and language learning motivation. This background information about the learners captured alongside
their responses (and the questions they responded to) allows researchers to compare different L1 learners with
respect to the English that they produce.

Half of the corpus has been painstakingly coded for errors by an expert team at Cambridge University Press and
the corpus has been tagged and parsed by computational linguists at the University of Cambridge Computer
Laboratory. Uniquely, over 21 million words of the CLC have been coded for errors using a coding system devised
by Cambridge University Press (see Nicholls 2003). These error codes are added to the corpus manually by a team
of language specialists who have been working with and refining the system for over 15 years. The CLC error
coding system is therefore one of the most comprehensive and precise systems available, which means that
researchers can quickly and accurately answer questions like:

 How often do students make a particular type of mistake? Frequency information tells us whether a
particular type of mistake is common so that we can tell which are the most problematic areas for students.

 Which students make which mistakes? We have a lot of information about the learners’ backgrounds in
English language learning, including information about their first language. This allows researchers to work out
which areas of English are particularly problematic, for example, for speakers of Spanish, as opposed to
Chinese or Russian speakers, so that our profile of English can accurately reflect the particular needs of
learners everywhere.

In addition to being searchable lexically and by error type, the CLC is, to the best of our knowledge, the only
learner corpus of English that can also be searched syntactically, i.e. for specific grammatical relations and
patterns. This is possible because the CLC has been syntactically analysed using RASP (Robust Accurate Statistical
Parser), a state of the art automatic text parsing system developed at the University of Cambridge Computer Lab
(Briscoe, Carroll & Watson 2006) and further advanced within the context of English Profile Programme (see
Hawkins & Buttery 2009). Combining grammatical information and statistical patterns, the RASP system assigns
part of speech tags to individual words, groups words into phrases by creating parse trees and extracts the
grammatical relations between these phrases. The application of RASP to the CLC by a team of computational
linguists enables detailed and highly accurate syntactic analyses of learner English, allowing a mapping of learner
syntax and error patterns across the CEFR levels.

The findings reported here are mostly from Hawkins & Filipovi (2011) but also from O’Keeffe & Mark (in
preparation), defined in pedagogic terms and enriched with CLC learner examples by the Cambridge English Profile
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team. These findings reflect the CLC as it currently stands. Since English Profile is a long term programme of
research, the list of criterial features presented here will be enhanced and amended as more examination and
non examination learner corpus data become available to the Programme (see Section 6 for further details).

Grammatical criterial features
 
This section provides a comprehensive inventory of all grammatical criterial features identified thus far and gives
four types of information:

a) a summary of grammatical criterial features that distinguish each level, with example utterances from learner
English (Table 2), followed by a more comprehensive description at each level

b) examples of more detailed grammatical Reference Level Descriptors (Tables 3 7)

c) examples of error types that significantly improve between adjacent levels (Tables 8 11)

d) an example of how a grammatical feature develops in learner language across the CEFR levels (O’Keeffe &
Mark in preparation) (Table 12).

a. Grammatical criterial features that distinguish each level

Table 2: Key distinguishing features of learner English by CEFR level
 
Level Some key features Examples from the CLC at the appropriate level

A2  Simple sentences

 Sentences with clauses joined by that

 Descriptive phrases introduced by a past
participle

 Simple direct wh questions

 Simple sentences using infinitives

 Other infinitives

 Some modals

 We came back and went to bed

 I know that you have a new house too

 There are beautiful paintings painted by famous
Iranian painters

 What are you going to wear?

 I want to buy a coat

 … something to eat

 We must be there at 7 o’clock in the morning.

B1  ing clauses

 Whose relative clauses

 Indirect questions

 Clauses with what as subject/object

 Verb+object+infinitive

 easy + infinitive

 Some complex auxiliaries

 Additional modal uses

 Maria saw him taking a taxi

 … this famous painter whose pictures I like so
much

 Guess where it is?

 This is what I think

 I ordered him to gather my men.

 The train station is easy to find.

 would rather, had better

 I have invited all his friends, so we should be 28
people.

B2  ing clause before the main clause

 It + verb + infinitive phrase

 Wh clause as subject of main clause

 Reported speech

 Lexically specific verbs/adjectives + infinitive

 Talking about spare time, I think we could go to
the Art Museum

 It would be helpful to work in your group as well.

 What came after was what really changed my
summer!

 I told him I loved his songs.

 … proved to be wrong, turned out to be …,
expected to …
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C1  Lexically specific verbs + object + infinitive

 Might for permission

 Fewer grammatical errors with agreement,
countability or word formation

 I believe her to be this country’s best
representative.

 Might I tell you what we [should/will] discuss?

C2  Some new lexically specific verbs + object +
infinitive

 Longer utterances with greater accuracy

 They declare some products to be the hits of the
season

So what language features could be said to criterial, i.e. distinguish a learner at each level? The features listed
below are most – but not all – of the structural features that the corpus informed research has shown to be
significant for each level, from A2 C2 level (for a fuller inventory of grammatical criterial features identified thus
far see Tables 3 7 below). The focus is on grammar rather than vocabulary although the use of specific lexical items
is also mentioned. We do not provide criterial features for A1 level, as investigation of this level is underway; our
initial research suggests that some basic structures are already attested at this level. Currently, the most complete
description of the A1 level for English is provided by Breakthrough (Trim 2009), available on the EP website.

Structural features that are significant for each level (from A2 C2 levels)

A2

By the time the learner reaches A2, certain language features are emerging as being criterial, distinct
characteristics. The average length of utterance is 7.9 words (based on learner data from the Cambridge
Learner Corpus). These consist usually of simple sentences such as We came back and went to bed (see
examples in A2.1 in the table below), I met a lot of interesting people (A2.2), or I can give you my guitar
(A2.3). More complex sentences produced by A2 learners are of the type I knew that you have a new house
or I think the zoo is an interesting place. As these examples show, the that which may be used to join
clauses in sentences of this type may be included or omitted by learners at this level (A2.4). Users at this
level are also able to write sentences such as There are beautiful paintings painted by famous Iranian
painters where there is a descriptive phrase introduced by a past participle (A2.8). However, similar
descriptive phrases introduced by a present participle are a characteristic of a B1 rather than an A2 user
(B1.3).

A2 learners are able to produce simple direct wh questions as well as statements (A2.6). For example,
What are you going to wear? How did you know I liked skateboards? They are also able to produce simple
sentences using infinitives – I want to buy a coat or I would like to sell a book, for example (A2.5). Infinitives
are also found to be used correctly by A2 users in phrases like something to eat (A2.7).

A2 users also have gained the ability to use some modals in some of their basic senses. They can for
instance use may, can and might for possibility (A2.10), must for obligation (A2.11) and should for advice
(A2.12).

In other words an A2 level of English is characterised by the use of basic and relatively simple structures.
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B1

As far as B1 is concerned, it can first of all be noted that learners typically continue to write steadily longer
sentences as they go up the levels. The mean length of a B1 utterance is 10.8 words in comparison with 7.9
at A2 level and 14.2 at B2 level. One reason for the increasing length is that learners are able to cope with
more complex sentences. For example, they produce sentences containing ing clauses, which follow and
complement the direct object of a main clause: Maria saw him taking a taxi (B1.2) or which function as
adverbs and follow the main clause they modify: He was sitting there, drinking a coffee and writing
something (B1.11). Interestingly, placing the –ing clause before the main clause as in Talking about spare
time, I think we could go to the Art Museum, is a feature that characterises B2 users of the language (B2.1).

There are a number of other types of complex sentence that appear to be criterial at B1 level. While
learners may cope well with simple relative clauses using who and which at lower levels, the use of whose
as a relative pronoun is typical of this level e.g. I met a very nice boy whose name’s John (B1.6). Indirect
questions similarly appear to be a marker of B1 language e.g. Guess where it is, I don’t know what to do
(B1.8 9). Simple clauses beginning with what (…what I think, What I saw…) acting as either the object or
subject of a main sentence are also successfully used by learners at this level, for example, This is what I
think, What I saw was so amazing (B1.7).

B1 learners are getting more confident in using the infinitive in more complex structures. While A2 level
students cope well with verb + infinitive (e.g. I would like to buy… or I want to sell… A2.5), at B1 level
students make use of structures consisting of verb + object + infinitive, with or without to e.g. I would like
you to come, I want you to do it, I helped him bake the cake (B1.1). In addition, there are a number of other
uses of infinitives linked with specific vocabulary items that seem to feature as typical features of a learner
having reached B1 (B1.12 14). The level significant word in each case is bolded in the following examples:
Monica seems to be good. I was supposed to go to the English class (B1.12). Your friends expect you to
spend an amazing holiday with them. I would like you to spend a weekend at my house. I want you to say hi
[to] everybody (B1.13). The train station is easy to find (B1.14).

Different auxiliary and modal uses help to map a learner’s progress from one level to another. As far as B1 is
concerned, the complex auxiliaries would rather and had better are typical features of a B1 learner (B1.10).
So also are certain modal uses such as may for permission (May I borrow ….), must for logical necessity (He
is having a great time and must be really happy there) and should for probability (I have invited all his
friends, so we should be 28 people) (B1.16 18). The number of error types that significantly improve from
A2 to B1 is fairly modest, and improvements focus on the use of quantifiers (e.g. some, a lot of, any, several,
other, every etc.).

To sum up, the B1 language user has mastered the basic structures of the language and is beginning to
attempt to produce more complex language.
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B2

The mean length of a B2 user's utterance is 14.2 words, an increase of 3.4 words on B1. This can be
explained in part by the fact that increasingly complex sentences are used as the learner progresses
through the levels.

B2 language use typically, for example, may include sentences beginning with an adverbial clause
introduced by an ing word (B2.1) e.g. Talking about spare time, I could go to the Art Museum.

Another example of a more complex structure which characterises a B2 user is a sentence introduced by It
and followed by an infinitive phrase e.g. It would be helpful to work in your group as well (B2.2). Yet another
B2 structure is a sentence beginning with a Wh word introducing a clause acting as the subject of the main
clause of the sentence (B2.3) e.g. What attracted me the most was the possibility of meeting people of the
same interests. A third example of a structure characterising a B2 level user is a main sentence with a direct
object followed by a subordinate complement clause with or without that (B2.4), for example, I told him
(that) I loved his songs.

As at B1 level, there are certain verbs and adjectives which, when associated with infinitive structures, can
be seen as characteristic of the level (B2.6 9); examples of some of these are given below with the
significant words highlighted in bold:

My worries proved to be wrong.

Unfortunately for me the situation turned out to be opposite to what I thought it was.

And whenever money is involved, some problems are likely to happen.

You are sure to arrive at work on time.

I would prefermy accommodation to be in log cabins.

How many hours a day should I be expected to work?

Your theatre is known to present excellent spectacles.

So zoos could be the only place where people could spend their time avoiding the pollution we are obliged to
live with every day.

Woods is thought to stand for all of white people and this book could have an influence on them.

The grammar and vocabulary are a bit hard to learn.

There are no instances of modal use which can be seen as being criterial for a B2 level of language. Like in
B1, the number of error types that appear to improve substantially at this level remains small.
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To sum up, as learners progress from level A1 through to B2, they gradually acquire new structures which can be
identified as characteristic of each level. Once they reach C levels, learners’ progress is characterised by increased
structural accuracy and by greater lexical accuracy and range rather than by the addition of new structures to their
repertoire.

C1

At C1 level the average length of utterance continues to increase, rising from B2’s 14.2 to 17.3 words.

It is noticeable once learners move into C levels that the criterial, distinguishing features of their language
are a combination of lexis and structure. Learners use structures mastered at earlier levels but with a much
wider range of vocabulary and in more accurate ways. Verbs such as chance, believe, find, suppose, take,
assume, discover, feel and prove used in complex structures which include an infinitival clause are
characteristic of the language of a C1 level learner (C1.1 3). Here are some examples (see Table 6 for more):
 I chanced to know about your competition from an international magazine.
 Being born and raised in Mexico, I believe her to be the country’s best representative in the world.
 I can assure you that the strike isn’t as worrying as you suppose it to be.
 Secondly, the low cost of membership and entry was assumed to be an advantage as well.
 The internet is a valuable tool, which can be proved to be the most important aspect in the learning

process.

The only strictly grammatical features which might be seen as criterial, new features of language as the
learner moves from B2 to C1, are the use of a double ‘s genitive structure (e.g. the bride’s family’s house)
(C1.4) and the use of might to convey the idea of permission (Might I tell you what we discussed?) (C1.5).

In general, however, it is not mainly the case that the C1 learner is mastering new grammatical features, it
is more that he or she is using those that were already available at B2 level in a much more accurate way.
Far fewer grammatical errors with, say, agreement, countability or word form occur at C1 than at B2 level.

C2

The trends noted at C1 continue into C2 in that what marks out C2 users of the language is the fact that
they have a greater grammatical accuracy and a wider lexical range than C1 users; in other words there are
no specific new structures appearing at this level. C2 users also continue the trend of producing a longer
average utterance than at lower levels; the mean length of utterance for C2 is 19 words as opposed to 17.3
at C1.

Lexical range in relation to specific structures continues to expand. For example declare, presume,
remember and the adjective tough are used with the following complex infinitive complements at C2 level
(C1.1 3):
They declare some products to be the hits of the season, thus creating fashion and few of us want to be
unfashionable.
 He presumed work to be the way to live.
 Not only meetings with new people are presumed to give new experiences.
She remembered her father to be a lively, tall and broad shouldered man with a beard that tickled when he
bent down to kiss her goodnight.
 What she knew would be really tough to live with was the reason of his death.

At the same time, the C2 level sees the highest number of significant grammatical error improvements of all
CEFR levels. Like in C1, there are significant reductions of error rates for most of the error types identified in
the Cambridge Learner Corpus. Overall, it can be said that it is at the C levels where learners appear to be
mastering and accurately using the majority of grammatical features in English.
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3 The English Functions Profile

This research strand re examines the use of language functions in defining language constructs across the ability
range and in setting learning objectives which are sensitive to the proficiency level of learners. This part of the EP
Programme is primarily concerned with the input to the learners: in other words, the functions that provide the
learning objectives as part of a communicative syllabus at each level of the CEFR, and the reading texts which are
judged to be suitable for different levels and which are presented to the learners for pedagogic purposes. This
research work is based on the functional notional approach which underpins the CEFR and which led to the use of
Can Do statements within its Global Scale and bank of Illustrative Scales. English Profile suggests practical ways in
which the existing Can Do statements in the CEFR can be expanded and refined by providing additional detail with
reference to contexts of use which are particularly relevant to learners of English.

Language functions aim to capture not what learners know about a language, or what aspects of the language they
are able to use (i.e. the lexico grammatical aspects of language), but rather they intend to convey how learners use
the language: what they can do with it in social contexts. When investigating functions, in addition to the CEFR,
English Profile builds on the Threshold Series or T series (van Ek 1975; van Ek & Trim 1998a, 1998b, 2001; Trim
2009). The T series was instrumental in promoting a communicative approach to language teaching from the
1970s onwards and covered proficiency levels that are now associated with CEFR A2 (Waystage), B1 (Threshold),
and B2 (Vantage). An A1 (Breakthrough) specification by John Trim has also been made available electronically for
the EP Programme and all T series publications are now freely accessible from the English Profile website.

As Green (2011) points out, the CEFR’s approach was clearly influenced by Hymes (1972) and a conceptualization
of communicative competence which comprises both a “linguistic” and a “sociolinguistic” element. The
sociolinguistic dimension includes the dynamic interaction that occurs between the context and the discourse
produced. The interaction between context and the cognitive processes of the learner underpins a socio cognitive
approach to learning, teaching and assessment on which the CEFR itself is based, and which has been important in
developing the English Profile Programme of research.

English Profile proposes a new, generative, Can Do
model consisting of five elements which can be linked
to specific contexts and which can lead to a more
detailed and technical definition of the CEFR levels for
English (see definition alongside).

These Can Do statements are intended to help and
encourage practitioners to develop and validate Can
Do statements to fit more appropriately with their
own context and purposes, while at the same time,
finding a way to relate them coherently to the
common framework. This aligns with the CEFR’s
functions which are ‘widely interpretable … based on
the everyday expressions used by teachers’ (Green
2011: 14).

Defining generative Can Do statements:

‘frames setting out how the elements of the CEFR
model may interact in shaping the difficulty of defined
language activities and tasks.’ (Green 2011: 160)

‘Can Do statements … should provide enough
information to guide users in carrying out a variety of
purposes. They should offer sufficient detail to inform
materials writers and test developers (who need to
operationalise the general CEFR framework through
specific, contextualized tasks); but they should also
support briefer summary statements that might
communicate suitably general information to others,
such as the users of test results … The statements
should also serve as a link between these different
purposes: users should be able to trace the ways
in which the elements of the framework are
interpreted and represented in the specific demands
made of learners in using language to carry out a task.’

(Green 2011: 47)
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The component elements proposed for the new Can Do statements include the following:

Activity: Can… The social act (function) or related sequence of acts (activity) that the learner
might be expected to accomplish by means of the language, i.e. what the learner
can do

Theme/Topic/Setting: Concerned with… The themes, topics and settings in relation to which the learner might be
expected to perform. In the CEFR, applicable themes are grouped under the four
domains: educational, public, professional and personal, i.e. what the interaction
is concerned with

Input text: Based on… The nature of the text that the learner might be required to process as a basis for
his or her own contribution or to demonstrate his or her comprehension, i.e.
what the communication is based on

Output text: Producing… The nature of the text that the learner might be expected to produce or
participate in producing to demonstrate (a specified degree of) understanding or
to accomplish a task

Qualities: How well? The qualities that the learner would be expected to demonstrate in carrying out
language activities. For production, these qualities are grouped under the CEFR
headings of Linguistic, Pragmatic, Sociolinguistic and Strategic competences and
would answer the question How well?

Restrictions: Provided that… Physical or social conditions and constraints under which the learner would be
expected to perform, i.e. Provided that …

In terms of language functions, English Profile has focused on getting a better understanding of English used at the
C levels because these are the least well defined in the CEFR and were not covered by the T series. In keeping with
the evidence led stance of the English Profile Programme, these Can Do statements have a strong empirical basis.
English Profile researchers collected data in the form of language learning materials which are aligned to the CEFR
and are in use around the world. The range of sources that have informed the English Profile Can Do statements to
date include:

 CEFR illustrative scales

 bestselling international textbooks and related support materials from different publishers including
Cambridge University Press

 examination handbooks from Cambridge ESOL

 curriculum and syllabus documents sourced by English Profile partners such as the British Council, English UK
and others

 the Bank of descriptors for self assessment in European Language Portfolios (Lenz & Schneider 2004)

 online publications by educational institutions such as test specifications and handbooks, proficiency scales
and textbook support materials

 additional non publicly available materials from various educational contexts.

Through the EP Network (see Sections 7 and 9), the research team consulted widely on the development of the
new Can Dos for the C levels. The inventory of these refined and contextualised functions is given in Green 2011 in
the form of sets of English Profile Can Do statements. These Can Do Statements are reproduced here and are
divided by mode (spoken or written) and whether relevant for interaction, production or reception.
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4 English Vocabulary Profile

The main thrust of the EP Programme’s research on vocabulary has resulted in the English Vocabulary Profile
(Capel 2011), an interactive online resource which describes the vocabulary which learners of English know at each
level of the CEFR. It provides a large searchable database of detailed information on the words and phrases that
are appropriate for learners at each level of the CEFR and is already being used to inform teaching, publishing and
assessment activities, with further uses and upgrades planned.

Compiling the English Vocabulary Profile

The English Vocabulary Profile research has been substantially but not exclusively corpus informed. We have used
both the Cambridge English Corpus, a 1.2 billion word collection of written and spoken English, and the Cambridge
Learner Corpus, a unique corpus of written learner English, currently standing at 45 million words and which
includes student writing at all six CEFR levels, and from over 200 countries. Work is now underway to construct a
spoken learner corpus of 2 million words, which will further inform future iterations of the English Vocabulary
Profile by providing evidence of vocabulary in L2 speech, in both testing and other contexts.

In combination with this corpus evidence, we have monitored a range of classroom based sources, including
wordlists from leading coursebooks, readers’ wordlists and the content of vocabulary skills books. We have also
referred to the Vocabulary Lists for Cambridge ESOL’s Key English Test (KET) and Preliminary English Test (PET)
examinations, which have been in use since 1994 and have been regularly updated to reflect language change and
patterns of use. Finally, even though it was published thirty years ago, the Cambridge English Lexicon by Roland
Hindmarsh (1980) has proved invaluable as a checking source, where the language has not evolved over time; it
too was organised at meaning level.

Many people will already be familiar with the working title of the project, which was English Profile Wordlists.
However, the resource is much more than a list of words for each CEFR level. The current English Vocabulary
Profile:

 contains words, phrases, phrasal verbs and idioms

 presents the level of each meaning of a word in CEFR order, to suggest learning priorities

 provides detailed dictionary style entries with clear definitions, grammatical information and guidewords to
meanings

 includes audio and written pronunciations

 contains many real examples, from dictionaries and from actual learners at an appropriate level

 can be searched according to different filters, including parts of speech, grammar, usage, topic and affixes

 contains both British English and American English versions which users can easily switch between.

What does it mean to “know” a word?

The core objective of the English Vocabulary Profile project has been to establish which words and phrases are
commonly known by learners around the world. What is meant by “know” in this context? We have not attempted
to separate receptive competence from productive as, in reality, so much will depend on learning styles and
priorities. In general, communicative classrooms in the 21st century provide more consistent opportunities for
using new language than a generation ago. Added to that is the unlimited access that most students have to the
Internet, where they will be browsing but also actively participating through English. For us, ‘knowing’ a word is a
cumulative process, which implies lifelong learning, as further meanings and uses are acquired.

Take for example the word know. The English Vocabulary Profile entry for this word stretches from A1 to C2 level,
with figurative and idiomatic uses coming in at the higher CEFR levels, suggesting that there are additional
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meanings and phrases containing know that are not acquired until the C levels, see the core results for know in
British English below:

Key features of the English Vocabulary Profile

There are several key features of the English Vocabulary Profile, starting with its presentation of different
meanings for the same word. The English Vocabulary Profile operates at the level of individual meanings, unlike
most vocabulary resources as some meanings are quite distinct from the core meaning of a word, and will be
encountered by learners at different CEFR levels. The English Vocabulary Profile team have evaluated each sense
of a word, starting from its frequency for first language users and comparing that with learner data through CUP’s
corpus informed dictionary database, which is the only monolingual English dictionary resource to flag frequency
at sense level.

The EVP also includes extensive information about phrases based on state of the art research on phrasal
expressions, for example make your way, which has a B2 sense of literally get to a place versus the C2 figurative
sense of make your way in a career:
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Similarly, learner knowledge of phrasal verbs is being investigated by an EP Network partner in Japan who is
conducting a large scale test to evaluate the relative difficulty of 100 of the 442 phrasal verbs that are currently
included in the A1 to B2 levels. This test, which is being replicated in other regions, will enable us to compare
knowledge of phrasal verbs across different first language backgrounds.

Here is an extract from the entry for the word cool (showing A1 to B2 level) that illustrates some of meanings
available and key phrasal verbs including cool:

The English Vocabulary Profile also provides information on groups of words with a common root (word families).
The different parts of speech in a word family will often be at different CEFR levels according to their frequency.

Guide words in capital
letters for each meaning
help the user navigate
through long entries

Phrasal verbs are listed at
the end of an entry

© UCLES/CUP 2011 55



 

Another key area of research within the vocabulary strand is the investigation of affixation. Here too, native
speaker frequency has played a part in the decision making process as to CEFR level, along with a consideration of
the transparency of the different parts of speech in relation to the base word. When an affix is attached to a word,
it may be transparent in meaning – for example, it is not difficult to understand downloadable from the verb
download but it is less easy to work out the meaning of changeable, as in changeable weather, formed from
change.

We are currently developing the English Vocabulary Profile for levels C1 and C2. This entails looking again at the
less frequent meanings of words that are already included in the A1 to B2 levels, and adding new words and
phrases.

Accessing the English Vocabulary Profile

You can see a three letter Preview version for the complete English Vocabulary Profile on the EP website. The
current online resource covers A1 B2 levels; click on the thumbnail on the homepage to access the EVP at
www.englishprofile.org

You can use the English Vocabulary Profile to:

 check the level of words, phrases and meanings

 produce lists of words at certain levels for a particular topic, or with certain grammatical features, etc.

 see how the different meanings of words fit across CEFR levels

 get real examples of how words and phrases are used – by native speakers and by learners at different levels

 compare American English and British English

 get more information on collocations

 get an overview of word families.

For further information about how to use the EVP, visit the EP website and explore the Information Booklet under
Resources. To find out more about the compilation of the EVP see Capel (2010a, 2010b).
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5 How to use the English Profile

This section suggests ways in which ELT professionals such as teachers, curriculum planners and materials or test
writers can use the English Profile resources contained in this booklet, specifically to enable them to make
decisions about which English language points are suitable for teaching, learning and assessing at each CEFR level.
There are four areas listed below which can benefit from the English Profile, with exemplification of how different
groups of ELT professionals might use English Profile resources within these areas.

A Deciding whether particular English language points are relevant for a specific purpose, learner group
and CEFR level
 A teacher checking whether some key vocabulary for a lesson is suitable for their class.
 A test developer checking whether a particular grammatical point is suitable for an A2 test.
 An author checking what aspects of a grammatical area (e.g. past tense) are suitable for a B1 course.

B Identifying suitable English language points for a specific purpose, learner group and CEFR level
 A curriculum planner is drawing up the vocabulary list for an A1 course.
 An author wants to identify language points that are particularly difficult for Spanish speakers at B1

level.
 A test developer has to decide which structures to include in the assessment syllabus for a C1 exam.
 An author is producing an exercise of prefixes/suffixes for a particular set of words.
 A teacher is looking for a range of examples of ‘refusing a request’ suitable for B2 learners.

C Obtaining authentic learner language to illustrate language points at a specific CEFR level
 A teacher is putting together an exercise on a particular language point, using examples produced by

learners at the same level as their class.
 A test writer is looking for a suitable sentence for a particular test item.
 A curriculum planner wants to add to the syllabus examples of particular structures that are suitable

for the level.
 An author is writing a unit on health at B1 level and wants a list of suitable words and phrases to

include.
 A teacher is looking for examples of ‘asking for permission’ in a formal work context suitable for a B2

class.

D Gaining a deeper understanding of English language points within and across CEFR levels
 An author wants to know how an understanding of countable/uncountable nouns progresses from A1

to B1 CEFR levels to work out what should be included in an A1 or B1 level course.
 A teacher wants to see how the different meanings of keep are normally acquired across the CEFR

levels. It is in the top 500 words for English, but which meanings should students learn first?
 A test writer needs to know what verbs are most suitable for an item on the passive voice at B2 level.
 A curriculum planner wants to make sure the C2 curriculum covers the language of ‘presenting a

counter example’ in both formal and informal contexts.

The English Profile describes what learners know and can do at each CEFR level. ELT professionals will make use of
that information in different ways according to their situation and requirements as there is no single English Profile
curriculum that is right for all learners in all contexts. To help ELT professionals, the English Profile will share some
sample curricula based on English Profile tools, but ELT professionals will always need to make decisions about
how these examples apply to their own context. We welcome your feedback on whether the resources presented
here are of potential or actual use in your specific context, together with any examples of how you have already
used, or plan to use them.
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6 What is English Profile based on?

The English Profile Programme has set out to provide the definitive guide to what learners of English know at each
CEFR level. It has done this by combining:

Leading educational organisations  Cambridge ESOL

 Cambridge University Press

 The British Council

 English UK

World leading research institutions  University of Cambridge

 University of Bedfordshire

 University of Nottingham

 and other EP Network Partners

Extensive data about real English language use  Cambridge English Corpus

 Cambridge Learner Corpus

 A range of other corpora from around the world

 A wide range of coursebooks

 Exam specifications and wordlists

English Profile researchers use an innovative methodology for describing English which is both empirical in that it
is based on real language as produced by speakers of English worldwide; and international in that it will not solely
be concerned with English as it is spoken in the UK, or in other English speaking countries. They can achieve this
largely because they have access to unique and valuable databases of English language in use.

Previous attempts to describe English at different CEFR levels have been produced by
language specialists largely using their insight as expert users and teachers of the language.
However, English Profile's results are based on observed data, providing concrete evidence of
what learners throughout the world can do at each CEFR level. Two of the main corpora used
to date are the Cambridge English Corpus (formerly known as the Cambridge International
Corpus) and the Cambridge Learner Corpus. The Cambridge English Corpus contains over 1.2
billion words and comprises materials from a huge variety of sources from the UK the USA, Australia and Singapore
among others that include real and up to date examples of native speaker language. Researchers use this corpus
(and others like it) to discover how native speakers use English. For English Profile we also want to look at how
non native speakers use English.

The Cambridge Learner Corpus has been at the centre of EP research work to date (see Section 2 for an
introduction), although as it consists entirely of exam data it required complementary non examination learner
data. Sometimes learners may try to avoid language they find difficult and stick to “safe” vocabulary, grammar or
functions in exams, rather than risk trying out language they’re unsure of. This, among other reasons, is why we
are currently collecting non exam data from learners all over the world for the Cambridge English Profile Corpus
(CEPC). We are working to build the Cambridge English Profile Corpus with the collaboration of a network of
educational establishments across the world, including state schools, universities, private language schools,
research centres, government bodies (including ministries of education) and other ELT professionals. Together
we’re collecting a wide variety of data types from a number of contexts, such as classroom work, conversations,
homework, and so on. The corpus will be balanced across a number of variables, including the first language of
learners, the country where data are collected, the age of learners and their CEFR level.

For current information on our corpus related activities, visit the EP website and click on the Corpus page.
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7 How to get involved with English Profile

Getting involved with English Profile is your opportunity to shape the CEFR for English. You can submit data for
our research, get involved in research itself, or you can simply join the network community and keep in touch with
developments. As this publication goes to press we are preparing for the publication of the inaugural volumes of
the English Profile Studies series (Green 2011; Hawkins & Filipovi 2011) and following that, we will be writing an
English Profile Handbook full of practical applications, anticipated publication date early 2012. On the events side,
EP team members will be presenting at major events in China, Australia and the Czech republic in the coming
months (amongst others), do check out our Events webpage for more details and we hope to see you there.

Join the EP Network

Joining the EP Network as a data contributor or researcher is straightforward; to submit data please contact us
through our website by filling in the form ‘Get involved in data collection’ under Community. Learners submit their
data via an online data collection portal which has been developed especially for English Profile.

The benefits of joining the EP Network:

1. Online access to the CEPC (which would include the contributor's own data) in a searchable format. Teachers
can use this to help them understand their students' needs better, and to develop teaching materials which
cater to those needs.

2. Free access to the English Vocabulary Profile, a fantastic online interactive vocabulary resource developed as
part of English Profile.

3. Free tickets to English Profile workshops, which will include training relevant to teachers, such as how to rate a
student's work by CEFR level.

4. Advance notice of English Profile related publications and automatic subscription to English Profile Journal.
5. A 'certificate of participation' (on request) for your school, and listing of your school's name, with thanks, on

our data contributors webpage.
6. Invitations to English Profile research seminars and other English Profile events.

Give feedback on this booklet

We welcome your feedback on this publication:

 Does it provide the information you need?

 Does the presentation of the information work for you?

 How do you think you could make use of English Profile?

 What else would you like to see from English Profile?

Please go to www.englishprofile.org to send us your feedback, mentioning English Profile Version 1.1 .
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concerned specifi cally with the English language. 

Since its publication, the CEFR has become infl uential in building a shared 
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